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This paper addresses a problem that éducators have 


become painfully aware of; their occupation/does not share all of the © 

characteristics and benefits-of ‘established professions like law and. 

medicine. Oregon is selected as a case’study in the*makindg of a 

profession because, along with California, it haS moved fafthest | 

towards a true professionalization of teaching. The Bicentennial . ‘ 

Commission of Bducation for the Profession of Teaching of the ,__.” a : 

American Association Colleges of Teacher Education has issued a a 

report, "Educating a Sietcaitea containing a criteria of twelve we 

items listing the characteristics of professions. These tyelve items’ 

‘are\examined here and compared and contrasted with the Otegon @ is'P 

experience. The.criteria are ivided into two groups: se in-which | 

thgre is no'significant distinction between Qregon edu ation and the } 

rest of the country, and those criteria that Oregon has begun tod. meet 

in a more clear-cut way than most other states. It is concluded that 

teaching does not yet satisfy the criteria that other established ' ‘ 
rofessions clearly meet; in Oregon, at least,. educatérs have taken , 

essential steps eal legislation Z can lead to full 

professional statu (SK) : oor 
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'If words could create ee profession, * cag fan, would long. since: 
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y a 
va 
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eve achieved that august. and alevaeen staté. Educators “have Pe 


. © gs 
. . \ s 


for decades *scseiy naively, and IOS Aabeled ‘their “a 


occupation ‘a profession. ¢£ven John Dewey - wHo managed to be © 


\ 
-1go4 that training teachers was ‘one species) of a Here generic 


Pie “Be 
Pe ae a a ot 


affair - that af: training Foy the professions.' Willard 


BISn ee" S standard history of ‘the AUS EROAR A avuae « published “ 
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Until) fairly .retent ly most educatars ; in spite 


hin “#939 , was sub- titled "ivolutdén of a Profgssion ini a «* 


A) 
id 


Democracy,’ 


= 


of, massive evidence’ to’ the ‘éontrary, probably assumed without Ni 


. Fy ws J 
question, that they wére mémbers of a “professipn.... re 


« . 


’ 


tors have become 


Lagi | 


Daan sueny aware that their occupation does not share all: "of: the - 
Cl 


eharaeteneties - and certainly not all of the benefits -‘of ‘ \ : 
foe le wh \ i 


eagablished professions like law and médicine. ‘This, fage has’ 


been brought to ‘the attention of educators by a diverse group 
a ‘ 


Of authows , ranging from Myron Lieberman eid anes Bryant Conant: 
ok = s 7“ . re ‘ . : 
to Churles Silberman. ° The continuous struggle between the aoe 

RS 8 . “s mee" Hig ‘ . {. 


a 7) 


coompanied by a hight political: at 


‘National Education se and ‘the American Federation of 4 : 


Teachers has precent sy been 


AED B UE on'whether or. not teaching dis or should bg a profession. 


James M. Wallace is an associate, sraenseee of atucativns de Lewis. 
and Clark College in PortJand, Oregon. | ‘This article is s Pabcad 
from a paper given at the annual méeting. of -the Ane rican Educa: “% 


tional Research Association in San i aciet bed i April 2 205 J 1976. 
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“have sesiied ee. greater infivbrice over 


Nee ols 


ter cher accreditation’ bodies at both. the National and state, we oy 
Nudi” of. this discussion ‘aitd movement. has ‘recently’ bedn brought. . 
; oe ee r— 
£0; a Focus" through ‘the effort 0 of! ‘a _Broup with . the unwieldy a a i 
J atitle of the. Br eenben tel Cofmissist“on Education for | the Pro- cS 


“ 


oa ¢ 
. febsion of, Téaching: (CEPT). Of the American Association of ; gets 
Colleges | of: Teacher, Ed cation. CEPT, composed ‘of four. leading, — 


teacher educators; has dust isened a "report tittedsiducating 


eo Piokesedot Which* is “elaatly destined to ee one: of. Sie Raphi 


more influential contempokary statements on, “teacher -education. . 


is ‘ : 
The’ ‘eithérs apparently. nave same; ‘Hope chat their’ ‘report may’ ; ; . 
have an impact ton oeachian Similar fo that which the Flexner: (wen 


‘Report issued in pals had edn the emergent’ profession of 
wnedicine.® The importance ‘of the CEPT. Report Ls hand eerepeee 


shhh th ‘chairman of. the “€onmission, Dean Rebert Howsan! of the. : 

he , wey 

Univers, ty of Houston, Was- invited to" discuss/it in the’ pres-. -. 
Agious |charles Hunt Lecture at the 1976 meeting ‘of: the Ot Pa 


ly 


Anerican| Association or polteges of Teacher /Education. = 


dct 3 | ‘ . is ’ s 
a 


vite is ‘evident that we are in the midst of a great debate over 
the profebsionalization-oF teaching. That: debate will ‘go on % 


among | teacher educatgrs | arid between’ teacher educators and their. ‘ ae 


liberal arts, col léagues on the one hand and ‘their public. School, 


. 


om agues = on the other. ‘It.will take placg aiee pasion, © oa 


— 
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..Howsam's report, acknowledges - have moved farthest towards 


” theresa be Are ri enittve which are not made evident through 


= ~ re seer 


: nastBleeceeee et” 
educators in general andthe lay public as represented by state 


hoards of education’ siemienbess of state legislatutes.. 


ae 5 : ’ 
ed ; s 


Obvious ly many théoretical i issues wil need tobe discussed as 
this<debate Br eREeS A “number of these Se a wads and 
‘analyz red thopghtfully in Educating a Prd a Prdfession. There is vas 
Siderable danger, however, rik this debate willl be conducte ¥ ; 


vin a realm of abstractions, far from the day-to- day world in 


_ which, the\effort +6 build a profession is fgking place. — a 


Pt 23..oF evebicat importance that Sacaene follow Glosely, de- 
: : i : : \ 


velopments in states like Oregon and California a as 
truly’ professional governance structure ‘for education. 6 ‘it 18 
possible that some of.the theoretical pesprens arieh loom so. 
‘large may be in fact more aahavethls than they. appear. And .-—~ 
\ ; ot 4 = 


‘some of the more abstract discussions of this topic. 


5 eee eae = 
Our contribution at, this point will be a modest gme: to see how 
far one state Oregon - ha rogressed in meeting the criteria 
for a profession. The 1973 tran er of full’ Vener authority 
over ae certification, decerti gia ase ae let iy educa- 
Sion to a predominant ay dieecattonal agency called the Teacher 


~ 3 ) ‘ 


Shendards and Practices Commission (TSPC) had set the stage for- 


/ 
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ue rapid. movement toward some BSRDES of professionaliza- . 
ae 
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ee ai | 
if ". to concentrate their energies in iteteesion: er ta Ty may ° 
. ! . ah hy 
als‘o help, to reduce some of the fear and anxiety which’ éducd- 


; tors are:bound to experience during a petioa“oF yransition and 
. ‘ we vectra pen epengertnen archer eter thes 
hes changiig patterns of power.. Fear of the unknowri LS: FOCGR Ss ee 
S Re se ‘ ‘ 7 
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nized source of anxiety and it may be of some comfort| to yy sree 

~educators to know At there is -a -bod: of real experience in 
ow Ania : y ica ges 7 

‘educational \profession-building upon which they can draw, 
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‘Sociologists and other scholars have developed a number of 


; S : . : , - ; 
‘lists of: characteristics of professions, and these, lists have - 


- not surprisingly -. many elements in common: ’ Howsam and his 
; . . r . : . . " i 
. colleagues have-studied the literature on professions, have 
ae | . at . 
settled on their own statement of twélve criteria for pro- 


fessions, and have attempted to-indicate the degree to which 


education meets, their criteria. ® os ee 
‘ ’ ‘ 


if ‘ ‘ 


: ; ai. ; . 
a aes Will yse CEPT's criteria rather than others in the following y 


s 


snadysts partly because it is a fairly comprehensive statement, 


o>” 


, but more importantly bacsuse it is likely ‘6 be used -extensive-- : 


% “ly by. educators as ‘a reference seine an the continuing dis- 


\ - n 
4 *. cussion Sf pkobesutonativation, Comat 1%, 9 
‘ ‘J . rad * d x >. , ! 
-~ In order to pursue this analysis sy stenateenity we wey need to 
. change the order of. Howsam's criteria and to divid@ them into 
: 4 


. .two major groups. The first group includes those criteria on ak 


s 


\ \ ‘which there is no significant distinction betweénh Oregon edu- 


cation and that in-the- rest of hee eoneieene. The second group 
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includes those criteria whic Otegon feats to meet in a 


& ? s . 
-e clear-cut way than have most other states. . . : fae J.” 
ha ; : mh pe 5. te _ a 


What follows is a very, preliminary eae of this situation \ “g 
‘and .one which will, need to be undertaken in \more depth in the. 


\ 
future. But even a brief survey may help us \to se¢ how far «> + 4 


we have come and’what is left to do. oe 3 . 4 


: F tie o “A 
In the pat group,, CEPT's ro eee criterion “pEReeneNES arei 


i Professions are sekupattonuliy related za 
institutions established and maintgined as a 2 
_means of providing essential Services tg “ . 


societ \ 


\ ke ' 
2. Each ee is saneesned with an-identified e ie 
area of need or function (e.g., maintenance of 


ek physical’and emotional health, reservation of 


R rights and freedom, qnhancing the Seer on ey 
: to learn). es 


Education meets these Ewo sniyimal criteria, but it is ee, 


“noting that many occupational groups which ne not even aspire et a 
to professional status also share these characteristics. . i: 


Clearly, these descriptors:are not ‘unigue to-professions. a : 
ue > . . ; he ’ “e i 
r : 


’ Education also meets at least the first. part.of CEPT's f2fth 


criterion: ; no ‘ 


7? ; . : * 


5. The profession is based on one ot more undengirding ° 
disciplines from whith»it draws, basic insights and 


upon which build® its own applied a ney 
skills. vs a 


fr ‘. we 


Education draws heavily from such disciplines as psychology, aoe 
A ks ai) 
soeteieey and anthropology, and it does derive »some applied *2 


. 
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f @ . 2 Ag = et . f 
‘ tie ? 4 : 
( : he: Oe , . oS 
a° knowledge and skills from them. But criteria three_and four. ‘ 
force one to raise questions about the nature of that know-_-——* —~ 
siedge.and those skills. ~ | ye ee | ges sn 
ts 3. “The. preredsivn colectively, and the’ pre= <2 
ie a ! 
. fessional - individually, ‘possessés¥a body of ; se “s 
- knowledge and 4 repértoire of behaviors, and, .° 
. skills (professional culture) neéded in the: 
e ® practice of the,profession; such knowledge, “ey 
» behavior, and’skills ‘normally are not : ay ok 
ze Evid » possessed“by the nonprofessional.. ' ey % 
‘ - 43 . : jn b : : % j 2 x 
Mig heres : 4. The members of the profession are involved ; 
RS It ) We _.in decision making in the service of the’ s- a. ee \ 
i a client, the decisions being made in accor~., = igh 
4S dancé with.the most valid knowlédge availab’ 
against a background of principl&és ie as 
-.4 *vYles, and within the’ context of possibhe i: 
; ny, pact on other,-related conditions .ar-~decis 
i ’ . Sit is cYear that education, Gi ike “medicine, ‘does. not ' 
Phe ee . scientrfically- established. and. widely- accepted body of know: 
Pe BP (S75 ‘Ledge and skills which most practitioners employ. | While 5 thle ‘ 
‘are some wel 1 +publiciced disagreements antong fedical ees 
. tioners, there is ‘doubtless a highen depree of consensus 
' b . 
r ei ; samony doctors ‘than: ues teachers: regarding knowledge and 


* 


-e, 


technique. “Ane while there may be eae advantages 2H, the “re- 


oe y} 
is 


J Ss latively undefined ‘status of knowledge” iad ‘skill* in teaching, . 
‘i : + thy p RECS STOR: pete: is-one oF. professional ization, and on. this 
eee isp ie, ‘educatipn leaay falls. Short.. _As Howsam says .in his - 
chay les Hunt Lees: “hat the eeachinng profession lacks ‘a 
- prec se. andwwell 4defined: professional cultute: is no sectet. “to 


pre Me 8 teache educators.. Neither - ‘is. it unknown . to occupational, 


. sogiologis¢s-who study the sritabeinge ett While, doctor's . oe 
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= have considerable “knowledge. about the effects of ee erean medi- 
x cines and operations , educators suffer from “the absence of 
: ‘ae large amgunt: of evidence that particular’ instructional . 
i strategies ‘eve elatee toépupil Se en : ’ 
ae | : Rees "ag Ss : 
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- Oregon,: like a humber of otha states, ag participated ac- 


= 4 


tively in the competency- based teacher education movement , and 


its Teachet Standards and Practices Commission has supported 


2 


thts involvement. Some progress has been made in defining 
: F * 8 


_- teacher competencies and in developing rograns to help tea- 


& 


4 
chers acqu¥re them.?? But it is fair to kay that nesnoe 


‘educators, along with Beis coil entices elsewhere, hays just. 


begun: .to* move toward “meeting €riteria three and four in any 


. 


Systematic way... + 


~Criteriyh ten states: 


LG." tidividblad: practitioiers are cna ehotentead by a 
x strong service motivation: and lifétime commit- 
ment to competence. 


* 
oe 
a 


Although this is ¢learly a dveeteuie area in which to make a 


valid ‘assessments, the opinion at most observers: is that’ ee 

edobatars have a somewhat stronger service orientatjon ft han > 
Fd , Pa 4 d . * 

do members of many occupations. ‘The’ "lifetime commi tmiént ds 


. sa 


canpetencey is perhaps more ‘arguable. . In spite of some’ re- 


. ' . bd 
éent stabilization, Wenehare are ‘ess likely thar, members of 
: “a 


recognized professions to make their work a lifetime commit: 


ment. And there -are still far too many who ‘Testiohd to the 


» £ ' ‘ 


‘4s “A . | 
oe * ‘ ft Poi { 
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sme, 
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_On criterion nine, educators are doubtless: in: even worse 


Surveys show a seelinind. Sontidenee ip ‘America’ s educators, ee 


: 6f this’ criterion Ties in the fact that while education is 


Ma final criterion ‘im: ‘phe first group’ is: cae e  e 


© aes is praevided through’ a protractéd- ‘preparation 


Sa ote ~ es rk e ’ . ae "Se 7 wae id igre , 3 3 
+ NS CEPT points out, in comparison with true professions; edu- 


cation does not’ require-a "protracted't,period of preparation.”. 


~of. - eh ’ BaP eRe 
pressures of teaching by becoming tired timeservers rather é 
than ‘competent practitioners. a vs ; ; 


ae ; / 


trouble: 


- 


‘ 


9. There isa. high level of public trust and ai 
“confidence .in the profession and in indivi- 
dual practitioners, based upon the profes- -_., ig % 
sion's demonstrated capacity to prgvide ' ot , 
‘service markedly beyond that which would 
otherwise be available. ; a 


wee 


P 


and: recent publici ® concerning lowered achievement’ test 
‘e 
13 


The irony 


scares Hee eroded that ‘confidence still further. 


slipping in public repute; the professions of law and medi- , 
cine dre undergoing. even more damaging reassessment. _The er - 
wave’ of disharments following Watergate: and the current mal-, | 


practice ‘crisis ‘in medicine have doubtless dnderiined the 


status: of those professions, and have forced a long overdue - - 


self- examination ‘by doctors, and lawyers. . + 


“ of ; a : ao 
: ‘ 


f] 


aa ‘gi Preparation for and Graucrion, wv die profession 


ogtam, usually in,a pysfessional ‘school on a 
PORERRE “Or university ‘campus. - aa ; 


+e 


e~ . = ° ’ 
e 4 - v * . 
: ; at 5 s ‘ 
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“.paration. withit® a four- "year ‘college DICE E ANG. and ‘their con- 
% 


. On eight Se Che twelve extteria, Phan: we may see’ that educa- PA 


ies 
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,Oregon-education does not differ significantly ‘from education 
Me ' % rs ; . 


On the remaining four criteria, however, primarily WeeeuTs, of 


- ~ 
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‘Teachers typically mapagé to ‘include ‘their occtipat ional pre- 


° 


tinwing: ‘education ‘is not. noted for its. rigor.or substance. 


ex . 
ce 


i 


: Pees ae 
levine haltingly and irregularly toward some degree . 
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: Sa os \ ® ; 
of professivnal status, but that it still falts far Short of 


tion is: 


being a full-fledged profession. And ‘on the abave criteria, ‘ * 


o, 


¢ 


Yn the rest of the country. , , 
| Pi: we 


.. \ 


dhe new’ Aegel position of the Teacher Standards and Practices 


Commission, Orepon education has taken’ some PORE AENS strided® 

towards .true eco haan status. Criterion ‘number six pro- 
vey - we or ; 

vides’ the clearest example: . 


Ga. The profession is, organized into one or more 
'. professional associations which, within broad 
limits of social accountability, are granted 
: - autonomy in ‘control ofthe actual work.‘of the 
profession and the-conditions. ‘which surround 
it (admissions, educationaWstandards, examina- 
tion and licensing, career line, “ethical.-and 
performance standards, professional giscipline). 


a! + , 
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In Oregon, major . are cia organizations such as the. Oregon, 


Education Association, the Oregon Federation ee Teachers; the 
a» \ : 
Elementary and Secondary Principals; and the Confederation of 


Sthool Administrators, have members on the Teacher ‘Standards 


and Practices Commission. , ‘Although members are not elected to 
' ; . ‘ 


r o 
® . 5 : . - " > 


: ed = r ' oe, . * F 
s . be 
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the Commission by their respettive groups, most are nominated 


i) 


in saat through. the efforts of these ORBSNE EARS, and the’ 
viewpoints of ‘the groups are seriously considered in the de-" 


Liberations of the Commission. i ,\ 
™ a ‘ 
S ? i > 


The structure of the Commission insures that maj r Segments of 
education ape represented. As established by the\ esistayure, 


the Commission pst ‘four elementary and four a aa 

*Y ) | 

teachers, an elementary and a-Secondary pri cipal, ‘a ‘city and 
aie yn ( yO 

a county’ superintendent, two teacher educdtors, a school 

. . ‘ \ 


board member, and two public members... . ; . 


~ : \ v: : ie 
4 ¥ ts Hi . ° “ my ve \ 
The social accountability of the Commission is maintained.in ~ 


» 


several ways. The members are appointed by the State Board of 
w 


x 


Education: and the agency is legally accountable to the legisla 


ture. Any continued and visible viglation of its public respon- 


sibilities would doubtless result’ in legislative action. The- 


State PRET of Education nay aise ask the Commission to “review’ 


4 


any Atos or decisions to hack it takes SAREE PEER The Board 
has not utilized this prerogative dyring the Commission's three. 
years of legal authority, but there’! ‘is little doubt that the 
Commission wautgpay, etowe gtEgn tan to any such mequgets from 


a. 
7) . 


the Board. The Prerenees of a school board member. and two lay 


r 


aaa on the Commission also insures that the pubic interest 


is ‘cont inuous ly. presented and considered. 


re - ) 
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of the actual, work of the siegawei on.” Oregon teachers, like 


. - a 
ce 1 roe 
we ’ 2 : 
. % = . 


‘ which surround" that work, 


. sons recommended by the programs. 


“apply directly, to the CORTES SLO for theiy-eertificates. Ni 


t 


those if dther states, are employed by school districts which 


: X 
control much of their actual vork. _The greatest steps toward 


. true’ professionalization nave phken peace in; "the conditions 


Which Hoiieam lists as “admissions, 


.educa@iional standards, examination and licensing, career liné, 


e 


ethical and performance standards, and professional discipline." 


The Oregon Commission has full legal¥puthority ove? teacher 
education, 1% adopts, its 


certification, and decertification. 


own standards for the evaluation and-approval of teacher. educa- 


, 


tion programs and conducts on-site examinations of these pro- ~ 
‘ b j . \ . st . . : « 

grams. On the basis of thesegévaluations it, determines whether 
“or not programs shall be approved and for what period of time. 


The Commission also establishes. rules for certification, Bae: ee Sie 


’ 


authorizes RAEREE ES to develop programs which prepare cava 


dates td meet those rules} and then issues certificates to per-k 
a. a. . . an 
(Out-of-state eas sa ue 


. 


certification’ rules constitute in effect the standards referred 


to-in Howsam's criterion seven: 


7. The profession has agreed- upon performangé . hs 
standards for admission to the profession and 
for continuance within ak, eX i fe 
‘ys . 


The certification rules adopted by = the “Commission are not 


e 


startingly different in most respects doom these of other states, 
although. they do provide for pipers. on' on the basis*of, 
"demonstrated competence” as Well as upon course completion.!> 


f 
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These - 
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The chief difference, is, that ‘educators themselves, speaking 
through the Conmission,“have déveloped the standards and, are 


responsible for a {ying them. ot 
. ® oy f 


‘ * 
y) . o 


The matter of professional discipline, referred to by Howsam | 


in criteries six, -is dealt with more explicitly i in his ‘last 


“two criteria: F , ; a 
mA 7 mee; 
ie *1l. Authority @o practice im any individual case ° 
derives from the client or the employing or- 
ganization; accountability for, the competence 
of pre essional practice within the* ‘particular: 
case if to the profession itself. 

12. There is relative freedom from direct on-the- 
job supervision and from direc ® publ ¥c, evalua- 
tion of the individual practitioner.” The ro ® 
professiénal accepts responsibility in the name 
of his or her profession and is ‘accountable 

through his or her profession to the ‘society. 


“ ° € - yt ‘ 
“the ‘authority of Oregon teachers to practice in general de- 


“rivess from the certificate hit ss commission | issues to them; 
‘specific authority’ in individual, caseé lies with employing ) 
“school districts, AS it does in all other States. Teachers - 
do net have the freedom from on-the- a a fae its which 


doctors, lawyers, and architects have, Their work in a public 


agency. requires that’ syperviion be closer than’ ‘that: in the 


private professions,.~ And, af course, teachers are. increasingly 


subject to evaluation, which seems to be | he price they have 


t @ 


_ paid for ae and job security. But t i§ evaluation i: is ¢on= .,”* 


~ 


_ ducatéed eeumerity by school, districts an it done by other 


‘educators, not by the public. ery ek 


im 
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the rauntes tin eae reat Borges ty” in the area. “defined in the 


aa: parts of two criteria cited above: ' vaccountability 0% 


‘oi, 


the competence of professional practice. within the. particulady. . e 


. 


case is to. the profession itself," and “thie professional aneept 


Pa 


responsibility. in the name: of his or. her profession and is ac 


countable: through. his” or her profession to the SResen rs " 
, ne ; 2 F A a The 
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School district's ‘of course, make continuous evaluations of 


- 


“teaching < performance, and - when they have the evidence and 


“ 


.the courage - dismiss teachers: who are. not functioning effec- 


‘ tively. But a: ‘teacher dismissed from one district may , if he 


. is lucky, * find anothér aigtvict willing to.hire hin, It is 


.the’ a aan which ; when it decertificates the grossly unfi 
% 


says, iin effect: "this teacher has demonstrated that he is 


dangerdus or damaging’ to the young, and .- - acting on behalf of, 


. “1 
‘ 


ERS Oregon ‘Conaghston has had relatively: little occasion “to 
-use this new power, but it has - in those. cases } brought to ‘it: 
by’ school districts - ESCEDE ERAS that it. can ‘act firmly and 


‘ 


forcefully. It has ae iS oie certificates, placed teachers fe) 


ie probation, and vepytmanded teachers for illegal and ynprofes- 


\ 


sional behavior. As atapvices\pocone more ‘aware. of the oppor 


tunity | to decertificate thé ungit, it is anticipated that thi 


power’ will be more extensively used. ‘Educators will then be 
doing | what they have so long} been admonished. ae: do: to’ cleat 
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, € i A 


t, 


Vour colleagues - we suspend or ‘revoke his- license to practice.” 
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(of this analysis we must affirm that teaching isjnot yet. a 


7} taken the esstntial steps. which can léad to full professional + 
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\} ; z ® } : 
The purpose’ of this paper ‘has been to provide a case “study in: 


the making of a profession. states all the’ theoretical and - 
abstract discussions of educational professionali zation it 


re 


seethed that it would be helpful to study devdlopments in that 


state - Oregon - which is peEnoMeecers ‘tos shave. need farthest 


towards a true professionalization ‘of teaching. 
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We have looked at a set oe criteria for professions and have 
tried to see to what degree. education in general; and Oregon 


educatian ‘in ‘particular, meet thaiid: criteria, On the basis 


— 
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profession. - It fails too far, short of satisfying those cri- 


peewee =. 


in eee 
‘seria which “eStablished professions so eheee ay meet, 


But waeney conclude that’ in Ovepon,’ at Jeast,: educators have 


; tr) 4 ‘ 

status. They have - through legistation - established a fitm 
basis for building a profession. | They now have and are 
vigorously exercising ‘full authority: for ‘adopting ‘and imple> 


menting staridards for teacher education programs, and rules for’ 


2 a 


certification and jecee¥itication: ” : he ' 


With this. fundamental ‘legal authority, the other: elements of 


professionalizatian can . follow. The’ Commission is encouraging 


t 


va 


has avoided economic issue's’ ‘and: focused ted attention on’ those 


. natrow, 
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»? ive r ved o? _* 
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| er ies 


te t’ 
eae assisting teacher education. ;Prog yams xo-devetoy and trangmit | 


the "professional suxeonert which teachers. must nave. It is. pro- 


? ‘ 
moting the broad, invelvempnt ‘of alt ‘Segments of. education which,” 


‘\s 
will be necessary tg the. deve lop pnt of realistic akegeration:, 


” 


‘and. certiticasion. | It is’ pregsin gr" Standards ‘of! practice’ 


ment to pre ae 


Py a 


‘Ofegon' s early success in thede - 


jndertakings gives promise that 


ScRAS LON 'S* move toward professignalization need not take the 
sélf- serving, self- aggrandizing,cqurse which'has too- 
often accompartie’ professionalization in othe? fields.16 The, 
Oregon- TSPC has Sie) far managed ‘to avox! becoming embroiled \in 
the Sériggles over. Salaries, fringe | benefits, contrdgts, anid 


‘steikes witt ch: loom $0 large in education today. The Commission 


he 


’ 


tasks which can ‘helip in the: building of a ‘public, seryice-" 


oriented, humane; and-effective education profession. 
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